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Traditional lectures are the most commonly adopted method in medical and clinical teaching, 
and they efficiently deliver the theoretical knowledge. However, more than this learning 
method is needed, especially for students who should develop their communicational skills, 
as well as clinical-thinking skills. Clinical skills are essential for good professional practice 
and more clinical skills training is needed today. Some studies have shown the advantages of 
either problem-based learning (PBL) or case-based learning (CBL) in relation to traditional 
learning.  

During the current academic year at the University of Rijeka, Faculty of Medicine, the 
Family Medicine course consisted of 30 hours of lectures, 30 hours of seminars and 100 
hours of practical exercises: a total of 160 hours (6 ECTS). The lectures were designed as 
traditional ex-cathedra lectures about clinical conditions. For the seminars, students were 
required to theoretically prepare for seminar, to be able to solve a clinical problem based on 
the presented case scenario, individually or in smaller groups. Then, they presented the case 
and the solution to the medical problem to the rest of the seminar group. The practical 
exercises were held in family medicine offices and students were introduced to the 
organization of family medicine practices. Students had to actively participate in practical 
exercises by performing clinical examinations, diagnostic procedures (sampling, otoscopy, 
rhinoscopy, dermatoscopy, electrocardiography, spirometry, ultrasound), parenteral drug 
administration, wound treatment, rational drug prescribing and at-home visits. This way 
students learn to interact with their basic knowledge by working with situations from real 
practice of their mentors. They have to use critical thinking skills, identify problem, offer 
different solutions and choose the best on their own. 

Promoting case-based learning is a challenge in any teaching method and should be 
employed more often. Family medicine teachers do not have to invent or buy prepared cases 
from publishers, they create their our own, based on experience and practice, and should use 
them as often as possible. 
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